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RAET - Western New South Wales 
Regional Aboriginal Education Team, DEC
Based at the Bangamalanha Centre, Dubbo, the RAET team is responsible for the research 
and ongoing development of 8ways, management of the knowledge and observance of cultural 
protocols.

This message stick shows a commitment to our protocols, values and ethical processes in 
facilitating the sharing of Aboriginal knowledge in schools and communities across the region. It 
provides visual guidelines for the way we work at the Bangamalanha Centre, which is the central 
site for our operations, located in Dubbo.

The dark line through the centre shows the way we work with freshwater people and ways, 
following the rivers that connect our Peoples in Western New South Wales. The circles indicate 
knowledge grounded in sacred sites and our adherence to ancient protocols when we sit and 
meet with keepers of knowledge on country. The pathways between them show the way all 
these sites, stories and knowledges are linked together by ancient pathways walked, sung and 
told by ancestors. Our old people always met with different language groups to engage in the 
exchange and production of knowledge. We follow their footsteps, developing new cross-cultural 
relationships, knowledge and innovative practice as our ancestors have always done. These old 
and new knowledges both belong to community.

The seven sections indicate the School Education Groups we work with in the western region. The 
shaded areas at the top show respect for the diverse languages and knowledges that come from 
the land of traditional owners in our region. These remain distinct, but at the same time they come 
together and overlap in many places. 

We are committed to working both with the common ground and the differences of the diverse 
cultures living in our region. We are committed to promoting and strengthening the individual 
languages and cultures of these diverse groups, while strengthening the relationships between 
them. We are building a respectful cultural interface between these communities, between 
Aboriginal and non-Aboriginal peoples, and between school and community. 

We know that these relationships are the key to developing the new knowledge and practice 
needed to ensure our Aboriginal children and families can have better access to education, health 
and life opportunities into the future. 
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R a t i o n a l e
We acknowledge the Elders and Traditional Owners everywhere that this book goes. We pay our 
respects to the keepers of knowledge in Western New South Wales who own the pedagogies 
and the knowledge we are talking about in this book. The protocol we follow in this work is, “If you 
take something, put something back.” This means that anybody who uses this knowledge to find 
new solutions and innovations should share those things back, and make sure they sit within the 
Aboriginal community, for the benefit of that community.

So often people ask for 8ways to be explained in 25 words or less, or to have a quick training 
session. But Aboriginal knowledge doesn’t work like that. You need to read this book with patience. 
You have to take the time to engage as a related person belonging to a place. How can you do this 
if you’re living in a virtual world with no connection to the land and no idea of who you are, beyond 
your consumer preferences and personality traits? So many teachers say, “I don’t have a culture – 
I’m just Australian.” And apart from vague romantic notions of brumbies and billabongs, they don’t 
really identify any of their knowledge as being connected to place or land. It’s only when they dig a 
bit deeper and start engaging with our Indigenous ways of knowing that they find they have a rich 
culture, a valid connection to place in their own right. It is through this engagement with the ways 
of the Peoples and places in the land that they can forge strong, productive relationships with both 
their Aboriginal and non-Aboriginal students.
 
We ask any teachers reading this to engage in that same way, with respect and patience. Also, 
please follow the protocol outlined in the first paragraph above.

This work is an act of reconciliation more than anything else. Respect is more than tolerance and 
inclusion – it requires dialogue and collaboration. And when we bring our best and highest ways of 
learning together, we find that we connect at a truly deep and productive level. So to really respect 
and include Aboriginal perspectives, they can’t be just added on as extra content. It has to come in 
at higher levels, like pedagogy, behaviour management, organisational structures, school policy. 
A lot of Indigenous knowledge at this level is implicit and unrecognised – it’s not really something 
that our people think and talk about explicitly, especially in the company 
of outsiders. We need to be able to bring this knowledge to the front of our awareness and develop 
metalanguage to explain it and utilise it in cross-cultural contexts. 

Education involves becoming conscious of what we don’t 
know, however, it can be said that we also need to become 
conscious of what we are already familiar with, what we 
see already, what we feel already. Our ways of knowing, 
being and doing. Our values. Aboriginal pedagogy is the 
catalyst and beginning for bringing these out, for creation 
and innovation by learning through culture (not just about 
culture).

Respect is more 
than tolerance 

and inclusion – it 
requires dialogue 
and collaboration.
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W h a t  i s  8 w a y s ?

“8ways” is a pedagogy framework that allows teachers 
to include Aboriginal perspectives by using Aboriginal 
learning techniques. In this way, focus can remain on core 
curriculum content while potentially embedding Aboriginal 
perspectives in every lesson. The central message of the 
8ways philosophy is that Aboriginal perspectives are found in 
processes rather than content. 

So we focus on “how” rather than “what” – ways rather than 
things. We examine mainstream content from an Indigenous 
perspective, rather than examining Aboriginal content from 
a mainstream perspective. Instead of only valuing cultural 
performances and displays, we are also valuing Indigenous 
systems, skills and solutions that potentially have currency 
in the emerging global knowledge economy. The purpose 
of the 8ways is to model a framework for Aboriginal ways of 
learning that shares common ground with the best teaching 
practices internationally.

The 8ways framework is expressed as eight interconnected 
pedagogies involving narrative-driven learning, visualised 
learning processes, hands-on/reflective techniques, use 
of symbols/metaphors, land-based learning, indirect/
synergistic logic, modelled/scaffolded genre mastery, and 
connectedness to community. But these can change in 
different settings.

C h a p t e r  1 : 
K e y  C o n c e p t s

R a t i o n a l e
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In its simplest form, the framework might be expressed as:

1. Tell a story
2. Make a plan
3. Think and do
4. Draw it
5. Take it outside
6. Try a new way
7. Watch first, then do
8. Share it with others

W h a t ’ s  t h e  D e a l  w i t h  t h e  D i a g r a m ?

There is so much knowledge that comes from the land and Aboriginal community, and the 8ways 
diagram is a great prompt to help express this knowledge within a cross-cultural dialogue. These 
ways have been used for millennia to impart knowledge – both local and non-local, grounded in 
systems of land and systems of family that still shape our thinking and ways of learning today. 
This is why the eight way diagram itself is based on an Aboriginal kinship system. Some teachers 
see how the lines connect around the diagram but not at the top and bottom, which makes them 
curious. More will be explained about this at the end of this chapter.


